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ABSTRACT 


educational personnel could be trained to serve the needs of certain 
handicapped children exhibiting marked behavior disorders; (2) 
members could be trained to identify behaviors of their children and 
themselves which may appear to cause classroom disorder; and (3) 
techniques could be devised to modify such behavior disorders, The 
sixteen teams formed consisted of a regular education teacher, a 
special education teacher, and at least one administrator, counselor, 
and psychologist; each participated in a forty-five hour program of 
orientation, teaching, and counseling. Findings obtained are the 
result of team observations and suggestions, clinical reports, 
remarks by parents, control data strategies, teaching attempts, 
actual outcomes, and a variety of results from using many 
alternatives for many disruptive teaching situations. The findings 
confirmed that the three ‘objectives could be attained. In addition, 
the teams were able to identify a variety of teaching alternatives 
when working with handicapped children who demonstrated marked 
behavior disorders. Also, the team members expressed a desire to be 
considered for future projects of this nature. Appendixes to the 
report consist of a 168-item list of disruptive classroom behaviors 
on the part’of students, 35 disruptive behaviors of team members 


, identified by themselves, seven clinical supervision forms, clinical 


supervision reward systems, a “control of strategy" outline, and 
vitae on: the author. (MB) 
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This project sought to demonstrate that: (1) ‘teams of © 
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“ ments of exceptional children did change significantly (.05 level) following a 


A_ INTRODUCTION <. 


isi lid eth gic! attri tp fae 
national attention on the education of the handicapped. (Reymolis and Davis, 1971; 
Dunn, 1968; Schwartz, SeerdfZ, Drucker, aay eases; 1970; Zawadzki ; 1373; 
Gardner, 1974). . She dhcatingn of quelisind wateornel to sent with ‘eneptlonal 
children has gade it difficult for, schools to establish new programs or expand 
existing ones. Reynolds and Dairies (1971) edited a series ch vhat leaders in + 
etucation felt should be done to serve handicapped children in regular classes. 
pavie and Wyatt (1971) proposed that the ultimate welfare of handicapped children 
is dependent upon regular teachers and administrators ‘ho idifhe become sophisticated 
about. theg™peds of these children. Davies (1971) stated that "What echools: need 


7 
as 


“Most are personnel who can deal with youny people as hunan beings, ‘her Tinie pond 
“tive attitude tovard: children who are different, and who can work with children in 
a’ variety of ways their iniividual differences require. | This is true,of all educa- 
tional personnel, but there is a special urgency that personnel dealing'with the 

" handicapped exhibit these qualities". Bryen (1975) argued that "The problem is 
shared by both beginning teachers and the more experienced of the profession". 
Birch (1971) suggested that "at the. present time many if not mst teachers, are 
resistive to, frightened of, or at least very unsure Of themselves in the teaching 


: of onal children unless ‘they have: had specific preparation." Penn. (1972) © 


that attitudes of elementary school administrators and teachers as measured 
‘ ” : 
by the Classroom Integration Inventory with regard to preferred educational place- 


training progran. satiate aka 2 in a review of the Literature about attituies 
‘toward exceptional children found that in general: 9 
1. fetieutes tomrd the exceptional child becane nore positive with 
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i Draining prograns for etucatia personel and others have been’ 
conducted. ALL hive had varying degrees f sucoéas in causing a 
more positive and/or accepting attitude toward the exceptional child. ~e 
fiacinajs Stern and Cruickshank (1958) , Brooks and Bransford (1971), Penn (1972), 


Schwartz, Drucker, Oseroff and Sctwartz (1972), and Lord (1971) proposed that a . 
training model be set, up on a team teaching basis involving resources from both 
‘the elenentary anj gpecial education: Gepartments. They suggested the restructuring 
of carthln gcurecs ands’ sincscy effort to redefine relevent individual, differences 
by the educational psychologist, the special education teacher and the expert in 
One of the priority concerns of school districts served by this project appeared 
to be in relation to training terms of education personnel to serve the needs of 
certain handicapped children who denonstrated marked behavior disorders. (Zawadzki, 


1974). 
B Statement of the Problem : 
> this project sought to denonstrate ‘that : ; 
1. Teams of education personnel can be trained to serve the needs of 
certain handicagped ‘children who exhibit marked behavior disorders. 
2. cies nisin Con bw bealnal bo Gareth) « seeeitin Fauvine ewe 
strated by their children ‘and specific behaviors, dewnstrated by . a } 
themselves, which may appear to cause. disruption in the classroom. Py 
3. Certain supervision techtiques are. of value in ‘assisting teacher in aa 


modifying. a) the behavior of ‘certain handicapped children who exhibit 
|-marked behavior disorder or b) their oi behavior with regard to these 


children. 
x C Background of the Probleni 
| Ina stady of what regular classroom teachers consideyed 1 to teaching 


f | . , 
the educable mentally retardesechiid in regular classes, inappropriate classroom 
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_ behavior was the deterrent reported most frequently. (Zawadzki, 1973), In‘ this 
__ eategory were placed doncern that the educable mentally retarded child would: 
a. _demang/‘too mich attention ; ff 
b. exhibit class conduct problems of a dtactolinary and/or disruptive 
nature. ; f ; | 
bé unable.to attain basia skilis 
- demonstrate slow’ acadenic /progress 
slow down the entire class 
have a short attention span’ 
be unable to follow directions 
not participate in class activities Gq 
_ demonstrate ‘behavidrs which serve as a poor mel for other students 
in regular class to follow. . : 2’ 
Further, informal investigations with over 1,000 classroom teachers representing 
all, Pace levels indionted that some of the “types” of detucrente identified in 


Zawadzki's study were also reported by teachers who had "probgtm children" in 
ry 
their .classroan. Part of the project was devoted to, a) identifying what specific 


| behaviors team members found disruptive to the class setting, b) witich alternatives 
7, ; 
could ‘be utilized to améliorate the disruptive behaviors, and which teaching behaviors 
demonstrated by teachers’ might need modification. 


Hypothesis * : 
‘J. ‘Teams of education personnel can.be .trained to serve the needs of certain handi- 
cappéd children who demonstrate marked behavior. wae 
2. Team menbers can be ‘trained to identify:_ * 
'a. “epecific behaviars denonstrated by exceptional children which may. 
be disruptive to purticular teaching ituations, 
specific behavior denonstrated by theneelves wich may cause disruption 


in the classroom. : ‘ , \ 


* 


. 


a 
3. There are certain supervisory techniques which can be used to: ‘ , 
a modify the behavior of gertain handicapped children who deronstrate marked 
behavior disorder. 
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b. to modify the teacher's behavior with regard to these children. 
D Procedure 
Population Served 


Sixxpeen (16) teams of education personnel representing six (6) school districts 


iss sili cece ices Nbaatncncpei 


within a fifteen (15) county area were identified and selected. An attempt was 
‘made to include an assortment of the following in each team: regular classroom 
teacher, administrators (principals, assistant superintendents, assistant principal 
directors of special education), counselors, diagnosticians, psychologists and 
: ececinl education teachers. Personnel for the project were not randomly selected. 
They were selected from those areas where the greatest need to provide service for 
_ behavior disordered children existed. aa % 
table I: A Breakdown of the various Positions Held by the Team Participants at the 
ie f iit of hw Piso: Total: “81 participants 


’ Information presented by Tgble I indicates that the original intention to 
involve one winindctes, one paychotsaist;!a counselor, a regular education teacher 
‘and a special education teacher in, each team could not be accomplished for all #eams. 
Al] teams. had at least three elements of the origianl intend (f.e. regular education 


teachers, special education teachers and at least one of the thrée other positions 

‘ « 3 4 / 
of administrator, psychologist, and counselor). : 
we XY? . 4 e 


Each team participated in a 3 phase, 45 hour program. The three phases of the | 
‘4 . e ; 4 8 


45 hour program were: ican ay 15 hours, teaching and 15 hours counseling. 


\ 


A. The 15 hour orientation program included instruction in; 
‘ the teqching of exceptional children 


~ 


¢ 


4 b. 


Cc. 


d. 


. 


pupil assessment experiences 
prescription writing exercises 


Ns 


how to identify and use materials resources and methods which promise to 
serve-the needs of the handicapped children with whom the team members 


will work 


B.’ The teaching phasé included: 

teaching handicapped children in small and in large groups 

observing fellow team members as they teach handicapped children 
experimenting with different techniques for classroom management 
participating in clinical supervision exercises 

: working as a team member ; 
c. The ‘parent counseling and guidance phase provided the team members with ex- 
periences in: 


a. 


o Pha 
b. counseling parents of handicapped children . 


Cc. 


ve 


” reporting educationakly relevant data about children to parents 


suggesting educational alternatives, for parents of handicapped children 


One team was trained during the summer of 1974. Six teams were trained during 


* ; 
the fall and winter of 1974. Nine teams were trained during the spring of 1975. 
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presented earlier. Beceema in the summer were conducted from 9:00 a.m. to 12:00 . 


noon. Programs during the school year were generally conducted from 3:30 p.m. to 


‘6330 p.m. 


Eighty (80) children (Pre School - Adult) participated-in the project. 


The children served were identified as LLD (Language and Learning Disabled, EMR 
Gavernia Mentally Retarded), 2s (Trainable Mentally Retarded), SMR (Severly 
__ Mentally Retarded). Ji eddition to the abdus sifications, ar OF Se aes 
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were identified by the schol districts in which they Lived or by the residential 

" “Grentment setting in vhich they were housed ais children arti local Mite 

. agencies. RL Sea aealicil eee “ened: weed Gee Waele lies 

in the project. Some aleo elected to receive coucsa credit for the experience. 
Parerits of the children participating in the program were sent letters and 

other information regarding meetings, counseling sessions and times when ‘gy could 

observe their chiJdren being taught by the team. Educationally televant information 

about their.children was disseminated. Alternatives of ‘an educational nature for 

each child were proposéd and discussed when necessary general information about the 
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Instruments 
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: ; A 
‘ Goes supervision instruments were designed specifically for this. project. 


C). They included 

OS ERE, G., Se taught 
was presented with an assessnent of tif specific needs, b) objecti' in 
observable, measurable terms were stated, c) actual outcomes of the lesson 
were discussed and d) conclusions were stated. 

Questioning pattern reports through which the questioning patterns of 
teachers indicated the types of questions they asked of students. (i.e. open 
ended questions, questi®ns which required a yes or no answer, those that 
required one word other than yes or no, those requiring more than one word 
to answer, questions which revealed attitudes or beliefs, those which 
required specific cognitive answers, and miltjple questions which made it , 
difficult for the student to know which one to answer first). | 
Record system reports through which reward systems utilized by teachers 
ditty secahinig With ch dten wade Saenetind, (i.e. uses one word rewards 
SALI SCORE Teapeeiee. Dy Otay nee MRED Nese SOL 
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¥ : * 

“eorréct. response by students, does not reward correct responses of students, 
tag , : 
uses othér rewards such as a smile, a pat on the back, etc, to reward the 

\ : , : 
| correct responses of students. 
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A; egoct foun viel: identi tied tha antecedent’ to tebevlon, both poaltdve and 
negative. es c. ' 
5. Report forma vhich Identified the types of behavior both posttive and nega, 
tive €o which the teacher does or does not respond. 
6. A sociogram which shoved both positive and negative interactions between 
" teacher and student, student and teacher, and student and student. 7 : 
Other instruncnts in the form of filne, filmtripe, video tapes, auito tapea, 
F. F 8 
ig Hsia te ln wendy wee BE Flue bred Three of the five are“Feported 
ih some detail. the fourth finding is the result of collecting data fron over 
2,000 cLini¢al supervision reyorts vhich in this evalution suggested many specific 
yet different methods and material for utilization while teaching behavior dis: 
ordered children, The three findings which are reported indicated that: 


neereasecnerncn agpantin emenirannene 


yeh ee tent pent om i nt ami thm mcd 
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he Team menbers can be trained to identify: 

a. meecitis beherick: demwateeted ty Sectsin eneeptiodd. children which 
way diarupt 8 learning situation and 

b. devtaia behavlioe witch they Ganonsteate tee my cause disruption in 
the classroan. : 

3. There are certain supervisory techniques which can be used to a) modify 
"the behavior of certain handicapped children who demonstrate marked behaviar 
disorder and b) to modify the teachers behavior with regard to these © 

“ 
children. 11 


7 ‘ 


Finding #1. Teams of education personnel can be trained to serve the needs of 


- certain handicapped children who demonstrated marked oe disorder. + 

The prospect sought to train 8 teams originally. Because of its popularity ie” 
were able to be trained. Of the 16 teams that started the project, noe failed to 
complete it. ‘In two cases within the first week of ‘the project, personnel had to 
he replaced. Tn each case the reason for the replacement was not disagreement with 
team members, or dissatisfaction with the project. 

An attempt was made to form the project teams using education personnel fran 
the ame school whenever possible. When this was not’ possible, education personnel 
‘from within the sane school district were formed in teens. 

fis ak Reesin Seacneesl dnasined da Cementeek anda tyne Riera wan oclee tain 
the team approach to handling the kinds of problens we attacked in the project. 
eacki elias eaprenaed Hie ceive te pactlcipate tn Sucthae ‘projects of tlds wah, 

Finding #2. eet esters: cen, he Penile Ase sey: 

“a.) specific behavior. demonstrated by certain handicapped children which may 

disrupt 8 Jeacing eltustion and 

b.) specific behavior denonstrated by thenselves which may be disruptive to 

the learning situation. | 

Team mexbexe wore eble’to identify what they consider diargotive behaviors. 
Appendix A). They were also able to identify techniques by which same of the. 
disruptive behaviors could be ameliorated. A one sheet control strategy form was 
developed and should prove to be helpful to all persons who work with human beings. 

stiroagh anslyaia of the Clinical supervision report Foor (Appendix _C), and 
Video Tape replays, team members were able to benefit from group member analysis of 
their teaching behavior.’ They not only identified particular disruptive behaviors 
“which they demonstrated but were able to initiate prograns which they felt may change 
the behavior. 

Finding #3. shate aie pecudn techniques Wilh can be wed towodltys 
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«) the behavior of oaftin bandicarped childs wo demonstrate mae 
behaviag disorders. ; : 7 
g b.) certain behaviors of education personnel which may: cause disruption in 
the’ classroom. « . | 
_ ‘The control strategy form developed specifically for the project was one means 
that team members felt would assist them in modifying specific behaviors. Various 


af | Revard sYetens which were identified during the year served as possitte behavior 


modifiers. (Appendix E ). . Because of the variety of disruptive behaviors and 
‘reward systems praesent He eiacbeca is abate aaa So de deere 


~~ 


_ rewards for changing specific. aheations: : Ps 
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Finding #4: mca lek sh 40s dikes Sp Snel eat each extra 
* set esieitdatiel taint weiss sel handiceeed Gillean die Aacneeesbed marked Lee 
havior disorders. the varlety of gateriale wis great and dependent only pon the i 
accessibility to the teams. 

” pinding #5: Team meters expressed a dbsire to be considered for future, 
projects of this nature. 


, < Discussion 
—— 

‘Findings ‘obtained in this stuy are the result of dan obéervation’ and susyes- 
tions, clinical reports, remarks by parents, ‘control data Strategies, teaching 
attenpts, actual outcones, and a variety of results from using many alternatives 
aaa aac rare No statistical treatment of the data was 


iia sues See re 

a.) ime toon nebers ented as dianptive bduviors anong stents and 
among themselves. 

b.)° What team members identified as possible rewards for changing disruptive 
(+ | behavior of students. 2: 

| 13 
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c.) Methods which maj be used to charge: behaviors. 
_ While a meager stipend and an opportunity to ear 3 credit Hone of graduate 
course work credit were offered, Team ‘members indicated that ey would participate 


in such a program without a stipend or course credit. 
Findings of this study should be of interest to all persons who work with or 


have interest in children. 


: Conclusion 

* Hypothesis stated in the beginning were confirmed. Certain handicapped child- , 
ren who exhibit marked behavior disorders can be served by teans of education per~ 
sonnel. No matter what role team members played in the regular public school, there 
appeared little or no difficulty for them to assume the role of team members in this 
project after the first 15 hours’ of orientation. Upon completion of the project 
tem nenbers requested to bé considered for further projects of this nature should 
the opportunity arise. Follow up phone calls to various tem nenbers by the project 
director confirm the continued interest of the team members. 
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‘any DISRUPTIVE BEHAVIORS OF 
eve Es Bia a pclae 


BY TEACHER 


1. 


Never completes eee 

Always late 

Makes faces 

Turns in messy papers 

Demands too much of teacher's time 
Does not pay attention 

Has no respect for school or teachers 
Chews gum 

Uses profanity 

Marks desk; walls, etc. 

Picks fights with classmates 

Writes on walls in the toilet 
Daydreams 

Does not stay in seat during class 
Gets into trouble during study hall 
Taps feet and/or fingers constantly 
Picks his nose or other parts of his body 
Bothers others 


. Never prepared for school work ate 


Misses too much school - . 
Talks back cS ers 
Makes wise cracks> ** 


Teases girls . 


‘ Destroys property of others ‘ ; 


Lies 

Cheats 

Steals 

Swallows air so that he can belch out loud 
Passes gas 

Asks questions teacher cannot answer 


Uses obscene gestures when communicating with classmates (i.e. * of the peace sign} 
Shoots paper wads, spit balls, etc. in class ' 


Spits on school grounds 

Comes to school dirty ~ 
Demonstrates unclean health habits 
Always looks for an argument . 


Does not respect the property of other stodents 


Takes things from open lockers , 

Borrows without asking 

Chews pencils 

Will not participate dn school activities 
Takes drugs 

Pushes drugs 

Comes to school papas of alcohol 


‘Bothers the girls in class, in the halls, anywhere 


Smokes in the boys or girls rocm |. 
. ae ; 17 » 
13. 


sete nate, Me 
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Blows nose loudly in class mes 


‘Coughs, grunts, and makes‘other noises in class 
Punches, bumps “ 


Pupil gets up while teacher is talking and walks to the om oF the room 
Throws paper balls 

Insults: fellow students 

Tells dirty jokes ‘ : 
Looks out the window ‘ J a) 
Talks to neighbor during explanations 

"Leaves" homework in locker 

Gives negative responses to anything new being introduced , 
Shows indifference toward subject matter and teacher \ 
Argues with teacher purely for sake of arguing. 

Gives silly answers 

Hyperactive < F ‘ 

Tattles io ° 
Sleeps in class ; 


.General nuisance 


* 


Always saying "huh" 
Asks "Do I have to take notes if I know it all?" or “are we doing anything today?" 
Students stick together to give teacher a hard time 
Sullenness: no reply 

Saying "I won't do it” | ; 

Throwing things when teachers back is turned 
Belligerent 

Racial slurs while empitadoe after being called down for talking 
Raising hand before a statement or question is finished 


Saying "Don't touch me-you can't touch me." ; : 5 
Whining ‘ 
Apathy 


Don't give a damn attitude 


" sniffing instead of blowing nose 


Never hears an assignment ° 

Antagonistic [ t 
Continuing to te loudly over a closed point ° 
Noisy ‘ F - 

Rudeness 

Stares when asked questions 
Procrastination } 
Verbally responding to every statement and situation 
Suggestive remarks 
Fighting 
Biting nails \ 
Messing with windows and blinds after teacher has fixed them 

Each student hag to get the last (usually unconstructive) word in 

Showing off ae a 

Rolling pencils|down desk g % ‘ F 

Making fun of somebody aoa? 

Head ipside desk looking for iat during lesson : ; 
Inconsideration for work and response of others : Z ‘ 
Asking questions when they alréady know the answer 
Disobedience |. 

Smacking when eating 


Constant physical. and verbal attacks on each other P 
Aggression | : one : 
Continual under he breath muttering . Py 


: eae / 
Walking around room F : 
Asking. questions concerning ‘what Kas sont, ‘been explained, 
Humming or singing softly be: 
. Ignoring the whole class as if they mes only one there” 
, Temper fits © 
“ Banging head against desk ; 
-Low frustration level er 
Short attention span 
- Strongly agitating chats: to do or Setters something that is irrational, antrue,. 
wrong, harmful, etc. : 3 : 
Stubbornness ~~ k 
Not bringing homework 
Asking "what Boge" 
’ insdlence 
Refuses to try 
Unprepared ° 
Body odor :. . 
Abusing other children 
Not doing homework 2 
Getting out of chair continuously 
. Not using abilities to fullest 
Lying about misbehaving when you saw them ~ it 
Continuously doing what they are asked not to do 
Contributes nothing 
Falling limp to the floor wien being atsciplined 
Smacking gum 
Conceit # 
Tapping. pencil an desk ; 
Makes mouth noises 
Can't talk without yelling - 
Tripping each other 
_ “Nobody can make me do this" 
Secretive, sly 
Bickering 
Telling,teacher to go to hell so Eevapeak a 
Sour attitude toward reading (putting "I hate it" on SRA worksheet) © 
Destruction of materials 
_ Stupidity : é m 
. Working on another subject : 
Jumping up from anywhere : ar F 
Piddling s ¢ 
Scraping lunch money on desk ; 
Students bothering each other while teacher is helping another group 
Not doing what they are told ; ‘ : 
Slamming the door * hs 
_ Making faces when asked to turn in assignments 
_ Questioning teacher's ability as an adult and as a teacher 
‘Walking to throw away trash while teacher is talking : 
. Telling teacher everything at the wrong time 
Not doing what they are asked to do the first time they are asked to do it . 
Complete insensitivity to other people's feelings or rights 
No self-respect 
Boys hiding or getting into girls' purses 
Disrespect toward teacher when student is corrected 
Rocking ba@k and Sonth in chair ; 
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? 159. Doesn't follow through on committments ‘3 : : 
160. Not finishing work , are ; “ue 
161. No cooperation , ee 
162. Overbearing  S F 
@ 163. Taking and destroying other children's. property BS i 
164. Clowning around . ( ; 
165. Being ignored by students , : e Ss 
166. Rebellious ae 
; 167. - Bragging me : pe ge ut Tf 
168.. Outbursts : , ae 
‘ a : ; : \ . 
\ at ; : : 
a is a ox . ‘ 
Me : : . 4 . be : 5 : 
os : . ‘ 2 ; may | 
: , oe : . * 
ee ta . if 
rn - a ; a 
* y ; ae : 
‘ * ’ ¥ 
' } 5 ‘ ra , 4 p 20 ‘ i 
' * : 7 . - E 2 ° ¥ 
ge VET 8 16 De |e 
= : - . % F set 
re Par are eee oe OE ee, Os ee fe eee ae ee N.S ae eee nT ee ee ee ee EN. ne ee 


Kicking other students as they ‘pass by 
‘Doesn't seem to know what is going of most of the time 


: “ * "APPENDIX B &.° 
r er ; ; s oY aad 
CLINICAL SUPERVISION REPORT FORM 
DISRUPTIVE BEHAVIORS OF TEAM MEMBERS 
IDENTIFIED BY THEMSELVES 


: | 
ver reward a child for work completed 
's too many yes or no questions so that students become bored E 
hs too many single word answer questions ® 


: Has body odor 


Has bad breath . 

Wears the same clothes over and over : 
Does not come prepared : 

Doesn't know the subject he's ouapiaaidio ‘to tale 


* Doesn't know where he's amid with the class (has no terminal objective) 


Yells : 

Talks too: softly ‘ 

Does not explain or cannot explain material when he is ae it ~~ 
Demonstrates inconsistency in a) rewarding children, b) punishing children, 
c) handing out assignments F 
Moody % : 
Holds a grudge ane ee 
Wears clothes which may not be considered appropriate for React lg + 
Does not "get along” with collegues : 

Does not "get along” with the administration 

Constantly picks on certain students 


, Too quick to paddle 


Uses profanity 

Lies “ * 

Does not set a good example: for students to follow 

Is.not proud of his calling. Constantly downgrades himself and his poptie, 


_ Has little regard for parent conferences ; 
‘Has an over inflated opinion of himself ‘ ; F 
‘Tries to be popular with the- students : ; ‘ 


Is not fair 

Insults students in front of others , 
Doesn't correct work that is assigned, ’ 
Makes unreasonable homework and class assignment demands upor the students 
Grades students inconsistently. Students just don't know what is expected 

of them : ‘ ; 

Not inte their job 

Doesn't plan ahead 

Tries to teach all children the same thing, the same vay, at the same tine, ' 
under the same conditions 


e 
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a, : APPENDIX-C “Sate 


FORM I 
‘CLINICAL SUPERVISION t 
_ REPORT FORM (LARGE GROUP) 


Date : 2 


Number of children in. group 


| Approx. age of children 3 


Activity to be conducted 


ry 
J 
; 


Major exceptionality of children in group : 


ae Report of observation experience with group: 
‘ ; ™“ é 


2. Assessment of ey 


3.. Objectives .for activity to be conducted (in observable, measurable terms): 


~ 


4. Actual outcomes of this experience: 


“ ’ 
roe ‘ 
7 5. Conclusions: . \ : : y 
| Signed 
Participating Institution Supervising Teacher___ 
oe : 
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APPENDIX C 
FORM IT 


CLINICAL SUPERVISION 
REPORT FORM (SMALL GROUP) 


. % 
Interaction be student and -teacher: 


Mteraction between students: 
. Positive <- =, 


Negative - 


2. Method of questioning used by teacher: 


‘ Students’ responses: 


3. Reward systems employed: 


Students’ responses: 
Positive - 


‘Negative - _ 


| 


4. Antece#ents to: ; 
Positive student behavior - 


‘Negative student behavior - 


. 
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- ‘FORM III 
\ ; CLINICAL SUPERVISION 
* SOCIOGRAM 


_ ACTIVITY : AGES *. 
’ ; ' } 
. so ; a. 
~ V 
| 
» 
‘ m 
” . 
aX F 
s 
r 
TEACHER TO STUDENT STUDENT TO TEACHER STUDENT TO STUDENT 


APPENDIX C 


. 
_ . FORM IV 
CLINICAL SUPERVISION 
_QUESTION PATTERNS A 
1. ., Asks open-ended questions:- , % 
s d oe \ 
oe * 7 . . ” ° 
2. Asks questions requiring & yes or no answer?” : py 
ae ee ee er i 
: cg: / 
3. Asks questions requiring one word answer other than yes or nor 
fi : : 
. 4, «Aska questions requiring more than one word to answer: 
5S. Asks multiple questions sq that the students may not know which to answer first: 
. ° Py & 
oi 6. Asks questions which reveal attitudes or beliefs: # 


7. asks questions which require Loonitive answers: 


Reporting Supervisor 
Teacher ‘supervised soe 


‘Type of Group SN RS a ane 


Age of Group ste aoe 


APPENDIX C 


‘ 


FORM V ; 
CLINICAL SUPERVISION 
PUPIL BEHAVIOR 


1. Positive behaviors to which the teacher responds: 


‘ 


2. Positive behaviors to which the teacher does not respond: 


® 
3. Negative behaviors to which the teacher responds: 


4. Negative behaviors to which the teacher does not respond: 


> yt 
$ 


Reporting Supervisor 
Teacher Supervised 


Type of Group 


Age of Group 
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So. on TRG : ey ss FORM VI : F : 
2° : CLINCIAL SUPERVISION : 


er: 
; : : oh Whe * 
1. antecedents to positive student behavior: (| f . 
- 6 : - . a — P 4 
: ° 
* F . 
4 ¢ 
’ 5 
r e 
A 
} ° 
ay <a 
— F ee P e me 
: ; 
‘ , ‘ Pan a 
erent Hareb ie sea Mh Se en Toe Se Oe Sante ONT OTE TONNE |S Doane Sen maa E ee TEST 
: & . . >, Ee ra . ; bs ' 
‘ * . 
2. Antecedents to negative student behavior: a 
J . a xe x ‘ o* P : 
theses rane AGH eerie Care scent deme wey uf - Pes iae er eres Vere tere ey SecGen sates dieting vary rey ¥ na cacanntad eraepiemnn —ultainer pete 
j ‘ i » aes | P 
+ % * x z = * . a " 
4 . ‘ " . ae A ; * 
+ ; ; : 3 5 ny. ‘ ee ; ag 
\ * 
2 4 
* Pe 
* « . 
a . ! ‘ 
2 i 7 ’ i » , . Bota 
’ Reporting Supervisor . g Teacher Supervised 
? , . . J ; = e se 7 
- 0 Type of Group fey ee Age of Group 
. ~ = ~ , 
. \ F ' “« 
t 
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FORM VII 


CLINCIAL SUPERVISION 
“REWARD SYSTEMS 


. 


1. Uses>any one or more of the following words for correct responses by students: 


good - wow! 

yes. great! 
absolutely exactly! 
correct tremendous 
uh huh wonderful 


ie 


2. Uses multiple words following correct responses by the student, such ass 


+ é ite 2 - 
i 3. Does not reward correct responses of students: 
¥ : } 
Cnet apni aereisireem nhc neler rvene hetero ely u setae one m R 
5 6 ’ ae 
4.. Uses other. rewards such as a snile, a pat on the back, ‘etc, to reward 
condilinecascosen of students. - ss ’ 
| Mea hemsellienecis meliiies bes ckandined cal aearrenahnn dem ngpa ee +e We ae Samal al x eran ~rmtentede peau a Serre eed oppeney Behe hevmenee ante 
4 * bd . : 
e 
- ; z 
. : oe 
. ‘ 
Reporting Supervisor ‘ _ Teacher Supervised 
Type of Group . age of Groyp 
< . a 
i 8 
“fe 4 ' 
i ; ; 
4 . 
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Ba : APPENDIX D 
CLINICAL SUPERVISION 
. REWARD SYSTEMS 


. 


2. Uses any one or more of the following words for correct responses by- 


students: 
good that's the way really nice 
‘yes : ca very nicely you're doing good 
: absolutely perfect . wooo - 
; correct . that’s fine | 
‘| uh buh _ alrighty : 
wow | that turned out good 
great hey , : 
exactly . that's great 
tremendous man 
- wonderful . Oh boy 
that's right | Pg sure can 
very good possibly 
thank you you could j 
_ OK fantastic job 
right now 
si - other excellent 
i acai eh Ts eleataietheanametiaieneiahmiedadtetaiiaahdmmniaiateaitiateabaihemaiibiadihned you "re good 
now yum, yum 
all ; there 
~ ob ; thanks 
right OK . a certainly 
sure ® good job 
all right , better 
‘ gosh ' fantastic . 
beautiful i pretty good ’ 
ooh ow really 
heavens very, very good . 
. gracious oh almost j 
proud - - you're right . 
fine oh yes : 
there we are just fine aa 7 . 
all right now gosh 
atta boy % doing fine 
there we go ‘good going 
that's good well come on & lets look 
there you go pretty close 
mum hurray ‘ 
| almost that's it 
good try good for you 
| pretty good . , @ boy 
how nice ' " peal good 
~uh oh ’ here you go 
! hot dog ; sure you can | 
| that's correct ' that's ugly 2 
| ; ‘ .' terrific. - 
‘ ; ee hey, hey ; | 
4 . a og ‘gon of a gun 
* ’ * 


j ’ 2. Uses other rewatds such as a smile, a pat on the back, étc. to reward 
correct responses of students. / 
Laughs with students , r4 

Pa on the back, head, shoulder, and are “ 3 a * 
fodches & smiles & grins u 

Comments on patterns 

Pays close attention when learner talks Z 
Gestures (body) 

Sat with students on the floor (rug) 
Stood up~stretched fey >, 
Quiet way about the presentation 

Byes show approval 

Claps her hands together as a symbol of being correct " 
ere eee 

Closeness 

Holding hands ® 

chuckled at response of child's response indicating the teacher wes extremely 
Pleased with child's POP OR Rm sssrimrcseentemri siianaihbeiaen 
Bxcited 

Responds enthusiastically to the students 

Give students equal standing to himself-they can think 6 figure as well as he can 
. Bncourages discussion & participation q : mere 
Joked with students = 
Brought cake-cut up in fractions-good response can dikiabantbe 

Used candy as reward-also hed student cut in half to show fraction 

Helps student to respond by coaching, and makes student feel successful 

Gave stars for completing work 

Let children take materials home with then 

Put names of children on board (recognition) 

looks at student after grading paper a 
Positive responses by a not or remark 3 : ~ 
Hand shake 

OK sign 

Hand signal x 

Bncouraging atmosphere 

Gave check marks as a reward for correct responses 

SE x Salt Goan vere ale Ge evens whieh ond the: Hlirtane eet te Cone eed SOY 
to keep it-teacher really gets into game 


‘ 
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CONTROL OF STRATEGY OUTLINE 


What is the behavior problem? 


Is this inappropriate for this child (person)? 


Why is this inappropriate for this child (person)? 
Under what conditions does it occur? 


How often does it occur?__. . 


, 


What usually follows problem? 


What outcome do you want? 


Does this involve doing away with an old behavior or learning a} new one, 


d. Involve others : 
“mamevncvmanmnctorecnc@ ~~ Change the learning environment for the chi 1d nnn 
£. &Q solution : « * 


® 
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